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I. INTRODUCTION. 
1. Airn of the Paper. 
The paper is an attempt to show 
the possibili ties of drama as an effective means 
for teaching the social principles a nd ethical 
truths necessary for harmony and progress in so-
ciety, and for the development and happiness of 
the individual. A study has been made of cer-
tain outstanding f~c tors in a program of social 
education -- the school, the church, the com-
muni ty --with the elements of drama usable by 
each. The drama of t h e commercialized theatre 
is a subject in itself and is not here considered 
except by a general reference to its influence. 
2. Defini·tions. 
a. Drama. 
William Archer defines drama 
as "any repre sentatio n of imaginary personages 
which is capable of interesting an average audierce 
assembled in a theatre. 11 1 
Professor G.P. Baker of Har-
vard would amend the definition by inserting after 
the word ~ 'audienc e ' the words ' through its emo tions: 
1. Archer: Play-Making. p48. 
2. Baker: Dramatic Technique. p46. 
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causing the sentence to read, nis capable of 
interesting an average audie1~e, through its 
emotions." (1) The addition is an improvement. The 
definition is suff iciently large to include any per-
formance from a short sketch without costumes or 
scenery to a huge production with all the necessary 
accessories. 
b. Dramatization. 
A ·dramatization is an arragement 
of a story or i ncident for presentation by action, 
dialogue and characterization. 
c. Dramatic, capable of being so 
acted as to produce a desired impression upon the 
actors, audience or both. 
d. Social education is that form of 
education capable o f preparing the individual for 
efficient participation in social progress • 
(1) Baker: Draroo.tic Techni~ue. p. 4 5. 
• 
• 
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II. USE OF DRAMA IN THE PAST. 
A knowledge of the relationship 
which has existed between drama and education in the 
past is needful for an understanding of the sub,ject as 
hereinafter treated. 
1. A Religious Rite with Primitive People. 
A close relationship is observant 
between the dramatic practices of early races and their 
religion aDd through their religion to education. Among 
primitive peoples the religious rites were strikingly 
dramatic as, for example, the practices of the people on 
the plains of Siberia, the pantomimic dances of the 
I ndians or the custom of the early Ayans to carry the 
bier of King Winter out beyond the ploughed fields that 
Spring might be given a chance to return . This festival 
of welcome to the Spring God was an intensely dramatic 
as well as religious rite; the songs, the dances, the 
s houting, made of it a barbaric but religious drama • 
2 . Hebrew Dramatization of Daily Exp eriences. 
A study of bi .blical material re-
veals the fact that the Hebrews were possessed of 
strong dramatic instinct. vVhile there are extant no 
distinct Hebrew dramas intended for public performance 
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there is abundance of material which shows the dram-
atic expression of the people. The Passover, the 
Scape-goat, the Feast of Tabernacles were certainly 
dramatic. When a prophet would make his people realize 
the terror of captivity he dressed himself in the garb 
of a captive and went about warning them of the fate 
tba t threatened.* The arresting figure of John the 
Baptist with his peculiar dress, his striking postures 
and startling message is another example. 
Neither was the form of expression 
confined to individuals but groups found utterance in 
dran:atic conversations, interspersed with song and 
dance. Miriam and the women of Israel, celebrating 
with timbrel, dance and song the deliverance of Israel 
from the power of Pharoah is an illustration. What 
more tban a pageant was the festival held when the ark 
. was borne in triumph to its : home again? It is easy to 
believe that David was not the only one who danced 
for joy. All the people who joined in the procession 
must have followed the example of their king and ex-
pressed t heir jubilation in rythmic motion and song. 
Much of the Old Testament litera~ 
ture consists of descriptions of highly dramatic 
situations; - the prophesies with their stirring mes-
sages; the Psalms and the Canticles with their dramatic 
lyrics; the book of Job with its intense discussions 
closely approach drama. All their literature shows the 
joy of the Hebrews in dramatization and the use of it 
*Isaiah 20. 
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not for occasional festivals but for constant ex-
pression of joy, instruction and religious fervor. 
3. Greek Drama a National Institution. 
In the days of Classic Greece the 
religious drama reached its height. The Dionysiac 
Festivals were part of the national worship in which all 
the people had a part. "Every Ath enian attended the 
p erformru1ces at the D~onysia as a matter of course.------
In those days books were not plentiful and their use was 
confined to a limited class. The ordinary Athenian de-
pended for his literary pleasures upon the various public 
performances and recitations of poetical compositions. 
The drama was therefore, much more to him than to a 
modern play-goer.--------It was here that his taste for 
novelty in literature was .gratified. It was here that 
he found an equivalent for the books, magazines and 
newspapers of modern civilization.-------The leading 
tragic poets especially are known to have exercised a 
most profound influence upon the national mind and 
character. They were spoken of as the teachers of the 
people.n (1) 
On festival days the entire community 
was to be found, in the early hours preceding dawn, wend-
i ng its way to the hillside theatre. The front row of 
seats, much more ornate than any of the oth ers, was 
built of marble an d supplied with backs. These were re-
served for the priests. In the centre was t he throne 
of the priest Dionysus, slightly larger than the others 
and beautifully carved. This was the only seat that 
had a canopy to p rotect the occupant from the sun. Thus 
were the dramatic performances sponsored by the priests 
and recognized as a religious ritual. 
Into the orchestra came the holy 
procession, leading the white bull for the sacrifice 
(1) Haigh: The Attic Theatre. 
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In single file the chorus entered. The young men were 
clothed alike in special garments of skin designed for 
the occasion. By dances, chants and rhythmic motions 
the chorvs aided the priest in the interpretation of 
the service. 
In time dialogues between the leader 
of the chorus and its members were introduced. Trained 
in their parts they were able to make the production a 
harmonious and artistic exb.i'bi tion, pleasing to the 
spectators and enjoyable to the participants who were 
afforded an opportunity for dramatic expression. 
4. Changing Status of the Drama in Ivi edieval Days. 
During the dark ages when men were 
struggling with ignorance and superstitions, striving 
to interpret Christianity and to adjust themselves to 
~ 
the new religion the drruna suffered a divorce from both 
religion and education and was deviated into narrow and 
unlovely paths. 
"The drama as a living force of 
art went completely under at the break-up of the Roman 
world; a process of natural decay was accelerated by 
the hostility of Christianity, which denied the theatre, 
and b,y the indifference of barbarism which had never 
imagined it." (1) 
Consequently it is a significant 
fact that a new birth of drama tool{: place within the 
church itself. As the church struggled to maintain its 
power it recognized that it must win the youth to its 
support. Wise leaders saw in drama with its universal 
(1) Chambers: The Medieval Stage. P• 2. 
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appeal, a way to interest the people in the church ser-
vice. Elaborate chaLges were made in the church ritual 
by the introduction o~ processionals, chants, antiphons, 
dialogues and the use of incense and highly dramatic 
ceremonials. 
Innovations were made by t h e pre-
sentation of scenes from the Scriptures enacted by _the 
priests assisted by the choir. At f i rst all parts were 
t a ken by the priests, but later young men of the l a ity 
were substituted in order that their interest in the 
church might be deepened and maintained. 
At first the presentations consisted 
largely of dialogues and chants, but later the entire 
story was acted. Dramatizations of events in the lives 
of the saints ~-ollowed the hibTical plays until these 
church dramas became an accepted part of the education 
of the people. 
So" popular were these dramas that. 
the church edifice proved inadeq_uate to accompda te the 
people. The church grounds were then used with a stage 
erected against the outside wall of the church. Even 
after the plays became so elaborate as to be a ~eature 
in themselves rather than a part of the church service 
they were still controlled by the clergy. 
So the Mystery Plays and the 
Miracles developed until from simple scenes the drama_ 
tizationsbecrune huge productions embracing plays dealing 
with the whole cycle of biblical history from creation 
• 
•· 
-8-
to the Judgment. The stories of the holy days were 
general favorites, and the Christmas, Passion and Easter 
plays were presently highly developed. It is said that 
so enthusiastic was the reception of the Valenciennes 
Passion Play given in the middle of the sixteenth century 
that its performances were continued for twenty-five days. 
The popularity of these dramas with 
the increasing elaborations made serious demands upon the 
time of the clergy. Gradually the plays passed into the 
hands of the guilds; .commercialized players or strolling 
actors were employed and the secularization of the drama 
followed. From ecclesiastical it became po.pular. "Out 
of the hands of the clergy in their naves and choirs it 
had passed to those of the laity in the market pl~ces and 
guild halls. n (1) 
vThat began by the church as a source 
of education for its constituency came in time to be a 
demand of the people for its own ent ertaim.o.ent, develop-
ing into popular comedy. The religious element grew less 
and less, though the text and the music continued remi-
niscent of the liturgical plays. 
5. Moralities----Vehicles of Propaganda. 
Another development of the drama 
popular in the later middle ages and. in the beginning 
of tbe Renaissance period was the ~!: orality. Allegorical 
in form,with personified abst~ctions instead of biblical 
persons and saints for characters, the emphasis of the 
(1) Chambers: The Medieval Stage. p. 7. 
• 
• 
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!l.orality was more on ethical than on strictly religious 
development. It was not long until the ~ orality became 
concerned with questions of the day. In England it 
served as an organ for disseminating political informa-
tion in the long struggle between Catholic and Prates-
tan~. Each side held the beliefs of the other up to 
ridicule ani through the play attempted to influence 
p eople in favor of its stand. 
The Moralities are interesting to 
modern stUdents of t h e drama because of the fact that 
they prepared the way for representing character in the 
drama. 
nThe Mystery lays the principal 
atrmB on the sublime, on religious feeling, without 
aiming at particular development o~ individual character; 
the farce throws a comic light on all its characters, 
and represents them indiscriminately as avaricious, 
hypocritical, stupid or cunning, just as they are most 
likely to call forth laughter; the moralities are the 
first to catch hold of the prominent features of the 
human -character and expose each .of them to contemplation, 
thus laying the foundation of future great p ictures of 
cbaracter. 1T (1) 
1TThe new secular culture only s miled 
at hte artless naivete of the miracle play with its 
simple effort to portray supernatural events. As men 
esteemed the divine story too solemn to be made the 
plaything of dramatic fancy, secular i nterests were now 
represented in the drama, with the happy or tragic 
solution of their conflicting claims. Thenceforward, 
the stage, which has for its office to typify the world, 
b:a .. s .:::. beeu~3 erected far apart from the church. 11 (2) 
From this time on the secularization 
of the drama was a gradual process. At a very early 
(1) Mantzius: A History of Theatrical Art. 
( 2) Hase: Miracle Plays and Sacre d Dramas. p. 50. 
• 
• 
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period is to be found a reckless sort of burlesque 
presenting itself as an antithesis to the former relig-
ious presentations. Low, coarse jokes and scenes were 
introduced which developed into farce and crude comedy • 
One of the most effective ways of 
teaching was allowed to pass out of the hands of educa-
tors a nd be relegated to the realm of amusement, de-
graded, commercialized--the property of business men 
who maintained it as a money making proposition. So it 
has continued until within the last decade there have 
again arisen men who recognized drama as an art and 
realized that if it could be rescued from its unworthy 
position it could be used to benefit mankind through 
its recreational, social and educative possibilities • 
• 
• 
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I II . REVIVAL OF INTEREST IN DRAJ'UT I C PRODUCT ION • 
Never before in America has 
there been so great an interest in drama outside the 
limits of the commercialized theatre as at present 
time. A number of different forces have operated to 
this end. 
1. The New Theatre Movement. 
Groups of persons interested in 
drama as an art rather than simply as amusement have 
banded themselves together in an effort to encourage 
artistic ru1d worthwhile productions and to afford 
opportunity for amateurs to develop their aesthetic 
and creative ability. Its aim is to democratize art, 
making it a thing of "the people, a medium of expression 
for all who. have a bi lity rather than the property of 
business interests and professional artists. Non-
commercial dramatizations of social a rrl educational 
value, semi-professional and amateur productions are 
encouraged. 
The Neighborhood Players, the 
Washington Square Players, the Greenwich Village Theatre, 
the Provincetown Players, the Jevtish Art Theatre, Stewart 
Walker and his Portmanteau Theatre, Mr. Jewett and his 
Copley Players in Boston, the Little Theatre of Indian-
apolis, the Chicago Little Theatre and the Dramatic 
• 
• 
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Clubs of Colleges and settlements are some of the con-
spicuous agencies of promotion. 
These organizations are supported, 
encouraged and sponsored by such organizations as the 
Drama League of America, The American Pageantry Asso-
ciation, Community Service Dramatic Work and the Dramatic 
Department of the Red Cross and the Young Woman•s 
Christian As soc ia tion. 
This movement has done much to change 
the attitude of the public toward the drama. It has 
brought a new appreciation of its possibilities to the 
_American public and has caused the nation to realize 
how much it is missing by being content with little else 
than musical comedies, melo-drama, mystery plays and 
moving pictures. 
2. Development of Community Spirit. 
During the last two decades great 
advance has been made in civic pride and community 
consciousness. This is particularly noticeable through-
out the west and slowly it is being felt in the east. 
Perhaps the most far-reaching influence was the appeal 
for a "Safe and Sane" Fourth of July celebration. The 
old- tim.e celebration with its noise, its anti-social 
conduct and its cTuel harvest of accidents had to go 
and in its place has come the Patriotic Pageant. This 
embracing in its committees the representative persons 
of the community, in its cast the talented local 
• 
-13-
artists, in its episodes the interests and projects of 
the community, in its processions, its choruses, its 
scenes and preliminary work, large numbers of citizens--
men, women, young men, maidens, old people and children • 
Hot only have patriotic days been so 
celebrated but the pageant has come to be a recognized 
factor in industrial celebrations, anniversaries, commu-
nity projects, charitable and religious demonstrations. 
3. The World War. 
While the war can hardly be called 
a cause it certainly gave great impetus to dramatic 
activity. Extensive use of dramatics was made at the 
war camps both at home and over-seas. The work was not 
confined to professional entertainers even though they 
were in demand. Men with special talent were detailed 
for dramatic training. Professionals served as instructors. 
Men who had acted only in college theatricals and men 
who had never acted found in dramatics a means of relaxa-
tion and enjoyment. Nearly every unit had its troupe. 
Many and varied were the entertainments given and mar-
velous were the costumes and properties which ingenuity 
and skill produced. 
The men who witnessed the perform-
ances were entertained and provided with a fresh topic 
o.f conversation while for a time they forgot their en-
vironment and reason for their present condition. Nor 
was that all, many of the men on their return home 
carried their new found interest with them and have been 
• 
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instrumental in organizing amateur dramatic clubs in 
their own home town. 
4. Pedagogical Interest. 
Even before the war had intensified 
the interest in dramatics a few schools had begun to 
make use of dramatization as a factor in teaching. Lead-
ing educators were emphasizing the utilization of the 
play spirit in education and were seeking to make plain 
the fact that desire for dramatic expression could be 
used to advantage in the classroom. 
A few churches had ventured to 
present biblical dramatizations and an occasional pageant. 
These, however, were of the simplest kind and only rarely 
used. With the newly awakened interest in the subject 
it is being made increasingly easy for schools and 
churches to promote programs of dramatic activities 
which react beneficially upon the community. 
It seems a most significant coinci-
dent that this attempt to restore drama to its rightful 
place as an instrument of religion and education has 
come at a time when a new emphasis is being placed on 
education and its purpose, for any program of social 
education will find in drama an effective and avaalable 
means to its accomplishment. 
IV. CHAI'JGI.NG Er'liPHAS IS ON EDUCATI ON. 
1. Purpose in the Past -- Training for 
religious service. 
The primary object of early 
medieval learning was a thorough knowledge of the 
scriptures. This was sought at first from the Latin 
of St. Jerome. Later additional information was looked 
f or from an understanding of Greek and Hebrew. I t was 
i mpossible to study the language without becoming ac-
quainted with the literature of those races as well as 
something of their philosophy of life. 
As the object of the study was 
sacred k nowledge many of the later church fathers f elt a 
dread of the pagan influence which might arise from an 
acquaintance with the secular literature of the a ncients 
and its study was forbidden. Only a few of the more 
courageous daring to pursue their studies. But on which 
ever side one took his stani his studies were pursued 
under the direction of the church. 
From the earliest days every 
settlement of ecclesiastics was a centre of teaching 
an d learning. There was the bishop and the bana: of 
cle r gy immediately associated vrith him i n the cathedral 
chapter and t here were also the monasteries. But in 
either case the instruction was confined to those 
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persons who were in the service Qf the church. So 
closely was se~called education connected with the church 
that even the clerks, officers· and advisors necessary 
to tbe king were provi~ed by the church and considered 
as a :part of its staff. 
The sons of the nobles were educa-
ted but not from books. There education was received 
from their fathers and associates ani consisted of 
knowing how to swim, to shoot with the bow, to box, to 
bawk, to :play chess and to make verses. Even kings 
were unable to write or read. 
In the later Middle Ages some of 
the monasteries enlarged the number of subjects taught. 
There is evidence that sons of the nobles in some 
cases sought admission to the monastic schools, not 
for the purpose of entering the service of the church 
but to secure the learning to be found there. The 
existence of a rule in the year 818 forbidding the 
admission of any save those boys designed by their 
parents for the monastic life indicate a marked tend-
ency in favor of this newer education.-
With the coming of the Renais-
sance and tbe Reformation a decided change was wrought 
i n the educational system. Universities sprang up in 
all parts of Europe. Protestant and Catholic schools 
both .existed but the great impetus given to the 
Protestant schools by the Reformation made their ad-
vance more marked. 
The ancient classics were 
studied with zest. Learning for its own sake and for 
the pleasure and advantage of the individual came to be 
the accepted object in education. But the opportunity 
for smh study was open only to privileged classes--
the church and the nobles, not yet was the common man 
considered. 
2. Modern Education -- Personal advantage. 
Gradually the idea of univ·ersal 
education made itself felt until there bas developed, 
in the United States a great system of public schools. 
Along with such schools to-day are to be found a consid-
erable number of private schools, technical, industrial 
and commercial schools. 
a. Lack of Interest in Present 
School Program. 
But another charlge has also taken 
place. No longer is admission to a school regarded as 
a privilege to be coveted; parents in many cases do 
not even consider it a duty devolving upon them to see 
that their children receive the education provided by 
school attendance. It has been found necessary to 
enact school attendance laws and to appoint special 
officers to see that they are enforced. 
n From 50 to 7 ff/o of the pupils 
leave- high school before finishing. Fifty percent of 
those who finieh the eight grades or reach the end of 
the time for which they are sUbject to the compulsory 
attendance laws never enter the high school." (1) 
(1) Davis: Vocational and Moral Guidance. P• 3. 
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One reason IOr this seeming lack 
of appreciation of a long sought privilege is due to the 
economic situation and its accompanying materialistic 
ideas. The classics are no longer revered as in past 
years. The desire for wealth and eas~ and freedom has 
crowded out higher intellectual joy possible Irom the 
old classical education. 
3. Future Social Progress. 
The responsibility of the school 
must be not only to prevent illiteracy but also to 
p rovide such training as is needed to prepare children 
for 1 ife in the society in vtJ. i ch they are placed. 
"A definite social conception of 
education must displace the older individualistic 
conception~ a social conception that wi 11 not be a bit 
mere abstract philosophy, but which will rather react 
explicitly and constantly upon the every-day work of 
teaching in every type of school." (1) 
The aim of social education is a 
society comparatively free from indi;vi dual unrest, 
economic disaster, poverty, crime and degeneracy, and 
one in Which justice rather than charity and co-opera-
tion rather than exploitation shall be uppermost. 
"II education was conducted as 
a process of Iullest utilization of present resources, 
liberating and guiding capacities that are now urgent, 
it goes without saying that the lives of the young would 
be much richer in meaning than they are now." (1) 
"That education then is the best 
that gives the individuality the greatest possible 
latitude, the freest possible development that is con-
sistent with the weliare of the rest OI society." (2) 
(1) De~ey: Human Nature and Conduct. p. 270. 
(2) Voelker: Social Education. p. 370. 
• 
• 
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How are these aims to be 
obtained? The surest means of inculcating society 
with the right ideals is to reach down into the lower 
grades and give the necessary instruction to the 
children in their early years before their mode of 
conduct and thought has been forced into already 
existing channels • 
• 
• 
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V. THE PLACE OF THE PUBLIC SCHOOL IN A 
PROGRAM OF SOCIAL EDUCATION. 
Years ago Pestalozzi said: n Nature 
educates man for social relations and by means of 
social relations. Things are important in the educa-
tion of man in proportion to the intimacies of social 
relations into which man enters." But, Pestalozzi 
failed to carry out his ideal in his anxiety to formu-
late a school program which could be followed by every 
one. Emphasis was taken from participation in the 
social use of objects and put upon the objects them-
selves. 
Gradually definite fo+mulation of 
methods which could be passed on from one person to 
another followed. Little regard was paid to instruc-
tion that would allow the child to have a part in the 
occupations and pursuits common to all in the course 
of daily life. 
1 • Limitations of Present School Education. 
The greatest criticism of the 
public school to-day is that it gives to the pupil a 
mass of instruction seemingly unrelated to life. 
"Much of the failure a nd disappointment in life, and 
possibly much of the crime, that abounds may be attri-
buted to the fact that so large a proportion of our 
• 
• 
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youth go out from our public schools imperfectly 
prepared to meet the demands of the world in which 
they find themselves compelled to make some kind of 
a living." ( 1) They may be taught through industrial 
education how to make a living but to live successfully 
with one 1 S fellow men while making that living is 
another matter. 
"About half of America's school 
children quit school for work before they have even 
finished the grades of the elementary school. These 
children usually decide to leave of their own accord; 
they alone make the momentous decision as to why and 
when they will leave school, what job they will go into, 
and how soon they will quit one job for another. '1 ( 2) 
The consequences of this shortened 
school life are to be seen in the restless and unsatis-
fied lives of many among the working classes. Unedu-
cated for a livelihood and unguided as to occupation, 
t hese boys and girls after a few years of working at 
jobs which allured them by high wages find that they 
have reached the maximum and realize that no future 
advance is possible. All the future holds is a possible 
change of position, so the boy or girl oldergrown either 
submits to a life job of drudgery in one place or 
changes to some other occ~pation only to leave it for 
another when the newness has worn off. 
While some children are forced to 
drop out of school on account of the economy situation, 
many others drop out because of lack of interest in 
the subjects taught. While it is not true of all sub-
jects it is a fact that much of the work required by 
(1) Klapper: Principals of Educational Practice. p.66. 
(2) Bloomfield: Readings in Vocational Guidance. p. 6. 
• 
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the school program bears no relationship to the 
child's .interest and neither he nor his parents see 
any value of such preparation as a means to earning a 
living • 
2. Dangers in Vocational Training. 
The desire of parents that the child 
shall early be fitted for a trade or position has made 
it easy for them to approve the efforts of the great 
industries to introduce industrial education into the 
school system. This movement is as open to criticism 
as the methods already used. It no more prepares the 
child for complete living than the other. It simply 
shifts the emphasis. 
The child needs vocational training 
but the aim of the school should not be mainly to fit 
the student for a vocation on his leaving school but 
to acquaint him with the life of society in which he 
is to live, so that when :he leaves school he will 
understand the elementary facts of society and the 
fundamental facts which underlie industry and. life. 
To quote John Dewey: n'l'he problem of general public 
school education is not· to train workers for a trade, 
but to make use of the whole environment of the child 
in order to supply motive and meaning to the work." (1) 
Dr. Andrew F. West, Dean of the 
Graduate School of Princeton University in a recent 
article entitled, · Shall We Educate for a Life or for 
a Living, says: 
Hif nine-tenths of our youth are to get nothing or 
(1) Dewey: Schools of Tomorrow. p. 252. 
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little more than vocational studies, they are cut 
off from their just chance for as much of general 
education as they can take, and are thereby largely 
cut off from their just chance to rise by means of 
the help broader education would give them. They are 
condemned in advance to serfdom and are on the way to 
form a huge proletariat of discontent, the gravest 
menaee our democracy can encounter. ------- Equality 
of provision for the best general education should be 
available for every boy and girl in the land who can 
take it, and nothing in our education should look 
toward economic slavery. " ( 1 ) 
3. Reorganization of Present School System 
Necessary. 
The instruction received in the 
school room should meet two major needs of the child. 
It should teach him to know himself and it should 
teach him to know life. The present instruction does 
little in either line. It cannot well prepare for 
situations .common to human life in an atmosphere un-
like any that an American child is ever expected to 
meet. All through life the individual faces the 
necessity of .making constant adjustments. His 
school days should prepare him for such crises and 
provide him with the knowledge necessary for wise 
decisions. 
Until quite recently little notice 
has been paid to health education, in fact its very 
emphasis on training the intellect has all too fre-
quently operated against the efficiency of the body. 
Of what advantage is it for the anti-tuberculosis 
association to conduct Good Health Campaigns, bring-
ing ilmys and girls out to hear lectures on the care 
(1) West: Shall We Educate for a Life or for a 
Living? 
• 
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of the body while at the same time the public school 
is operating a program detrimental to a normal bodily 
condition. Social education will provide for complete 
living by developing all sides of the child's nature, 
physical, intellectual and social. This will necessi-
tate an altered curriculum, a change in principles of 
discipline and in mode of instruction. 
a. Changes in Currie ul'l1;ffi. 
The real authority for determining 
the content of the curriculum must be the needs and 
interests of society; consequently the curriculum 
will be in a constant state of reconstruction due to 
social progress. 
This will appear in two ways. 
First, by modification of subject matter within certain 
branches now taught. There must be no doing away with 
the old because it is old; o1uy that which has ceased 
to be of value must be eliminated. A knowledge of 
certain great fields of culture is essential to an 
understanding of civilization ani the social activi-
ties of the present. Tpe change will: not be so ~ much 
in the subject matter as in the mann er of its inter-
pretation • 
The second charge in the curricu-
lum will be the addition of new su.bjects, the great 
present need being more of the social sciences. The 
right of a subject to a place in the curriculum will 
• 
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depend upon the ability of that subject to train 
the powers and develop the resources of the child of 
to-day for the life of to-day. 
The curriculum, as that of the pre-
sent, will contain many elective as well as required 
subjects. The selection of actual subjects in the 
pupil's program will rest upon two principles: his 
need of a broad general education as a basis for his 
own life structure. This necessitates a knowledge of 
art, literature, languages, ethics, natural and social 
sciences. In addition, the pupil:' a interest and 
adaptability to certain subjects will determine the 
studies selected. 
The teacher has little to do in 
formulating the curriculum. It is determined by the 
school board, college entrance requirements and by 
influential citizens. If such persons and agencies 
are to continue to designate the subjects which shall 
be taught to tm children of the nation then the 
citizens must see to it that such directors are so-
cially minded and appreciate the value of social 
education. 
b. Underlying Principles of Discipline • 
I n the school room the child is 
required to submit to the arbitrary authority of the 
teacher, yet when he gets out of school he must take 
his place in a society where authority rests in the 
consent of the governed. What in the present school 
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discipline prepares the child for co-operative 
government? Social education will most certainly 
involve a change in the principles of discipline. The 
child will not be forced to give blind obedience to 
rules, but he will be shown the necessity for such 
rules and will be so conscious of their need that he 
will observe them of his own accord. For instance, 
he will not be commanded to go up one flight of 
stairs and down another, believing that it is but an 
expression of the teacher's arbitrary power but it 
will be explained to him that as a protection against 
confusion in case of fire such an arrangement is 
necessary. He will then understand that instead of 
a restriction placed upon his acts it is a device for 
his own protection. 
Too long the old theory that any 
violation of rules was an affront to the absolutism 
of the teacher has held sway. For with such a con-
ception anger or resentment was quite apt to be back 
of the punishment inflicted. 
"The sociological conception of 
punishment looks into the cause of the offense and 
seeks to remove it. The culprit is a member of so-
ciety who is out of harmony with his environment; let 
him be given an experience which will, if possible, 
bring him into harmony and so restore him to good 
standing.--------let his punishment be the comple-
tion or supplementing of his education.------Punish-
ment, necessarily coercive, no longer ostentatiously 
overrides the will of the culprit, but rather t"r"ies 
to enlist his will in new forms of activity which 
will be ultimately for his uwn benefit as well as 
wholesome socially." (1) 
(1) Clow: Principles of Educational Sociology. 
p. 239-40. 
.e 
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c. Method of Instruction. 
The mode of instruction will be 
such that the child may receive the information 
through as many "gates'' as possible--by appeal to 
eye, ear and motor expression. Opportunity for ex-
pression will accompany impress ion. Even ethical 
lessons which provide no means by which pupils can 
express the social sentiments aroused, fail in their 
propelling power. An emotion unexpressed dies. A 
sentiment that has no motor expression fails to ennoble. 
The tendency of past educational 
programs has been to depend largely upon memorization 
of text-book matters. The information is not even 
remotely related to the pupil's experiences and. so 
is often meaningless and lacking in interest. With 
the result that during these early years there is 
little education of a thought-producing character. The 
child's reasoning powers, his faculty for generaliza-
tion, his ability to adjust his environment to his 
needs is not developed or trained. 
A program of social education does 
not consider doing away with text-books or discipline 
but the use of each will be changed. They will be 
factors in any educational program but a socialized 
teacher will find more effective ways of using them. 
One of which will be recourse to educational dramatics. 
' I 
- 27 -
VI. ADVANTAGE OF THE DRAMATIC METHOD OF 
• I NSTRUCT ION. 
1. Universality of the Dramatic Appeal. 
The advantage in using the 
draiOO.tic roothod lies in the universality of its ap-
peal. The desire for dramatic expression is innate. 
It is found throughout the entire age range of indi-
viduals and is common to all races. 
Dramatic action furnishes an out-
let for the emotions. By its use pent-up feelings, 
intense joy or unbearable vexations find a safe form 
of expression. Primitive peoples satisfied the dram-
atic urge by songs and pantomimic dances; orientals 
by striking situations and arresting declamations; the 
Greeks by ritual and tragic drama; people of later 
days by comedy am farce. Civilization restrains 
and suppresses the voluntary expression of man 1 s emo-
tions but it cannot wholly stifle or extinguish it. 
s ometime, somehow the emotions wi 11 man if est themselves. 
Man seeks excitement and emotional expression in com-
pany with his fellows. 
The dramatic instinct may find 
expression in one of two ways -- in an active or a 
passive form. The first deals with action and is ex-
pressed in mimic play, creative expression, dancing 
• 
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story-telling or participation in dramatic actions. 
The passive is in seeing others express their feelings 
as in attendance at picture shows, theatres a1n con-
certs, in reading novels and through the imaginative 
powers creating a world of dreams in which the indi-
vidual moves as the central figure. 
2. Active Dramatic Expression. 
a. With Children. 
The desire to act and feel as 
others act and feel is common to all, but it is espe-
cially noticeable in c hildreru, who abound with energy 
which demands expression. The action is natural and 
spontaneous. 
1It may be seen in the make-believe 
of the little child, for all play which induces illu-
sion may be classified as dramatic. The little gi+ls 
pl~ying house, the boys in soldier suits digging 
trenches and fighting battles are actuated by the 
dramatic urge. The child's imagination is not capable 
of creating new situations. It only enables him to 
reproduce the action of others, hence his expression 
is imitative~ iJ.ihrough his imitative play the little 
child is being educated. 
As he grows older the child begins 
to imitate the ide~ as well as the thing seen. Now 
the inner spirit appeals to him and he strives to 
represent it in his play. It is the life of the 
object which appeals. It is not enough t ,o go through 
• 
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motions but he must add vocal expression so he not 
only gets into the eart and mov·es along like a locomotive 
but to attain sat is fact ion he must · puff and hiss and make 
the sounds of the bell. 
He tends to personify everything 
and does nat clearly differentiate between animate and 
inanimate objects. He thinks everything is possessed of 
the qualities he finds in himself. He has no difficulty 
in conceiving of fairies in the woods or elves in the 
meadows. At this age the child is not conscious of his 
dramatic -play. To himself he is living not playing. By 
this practice of impersonation the child's imagination 
is being developed and his first knowledge as to solving 
his -problems. making adjustments and putting himself in 
another's -place is being acquired. 
b. In Early Adolescents. 
Older grown the child enters a 
period of reality. Imitation continues but the child now 
desires an audience to witness his act. He longs to make 
his own ideas visible to others. Formerly his dramatic 
instinct was individualistic iri its tendency, now it has 
become social. To gain new experience, to enjoy the 
deeds of others he must act them out, but to secure full. 
satisfaction he must perform his ovrn imitative acts in 
the presence of others. Frequent are the accidents which 
result in the attem-pts to copy the feats of the circus 
performance or the surprising accomplishments of Houdini. 
c. The Middle Adolescent and His Gang. 
• 
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As the social instinct develops 
the boy is not content to have his activities observed 
but he desires association in his play and adventures, 
hence the strong appeal of the n gang 11 • The range of 
activities is increased and new ventures are possible to 
a co-operative group. 
A sensational newspaper account of 
a bold hold-up, robbery or murder is sure to be enacted 
by groups of boys with the result that too frequently 
the would-be heroes land in the police court, accused of 
anti-social conduct when they were but satisfying a 
natural iru1er urge, and acting out roles they had read 
in papers or seen featured at the picture shows. 
The ga11g is not lawless though its 
manifestations often appear to be. In actuality the gang 
is but the boy's expression of his social desires and 
its acts are but demonstrations of the so-called dramatic 
i1~tinct. He unites himself to other boys because he has 
a desire to "belongn with othemof his kind who have 
similar interests. Joseph Lee in Play in Education says :u 
11 The instinct that rrakes all laws and social institutions 
is the same instinct that has made the gang. It is 
always in the virtue of the belonging instinct .that we 
belong. 11 Again, " The way to preserve the gang as a nor-
mal incarnation of the belonging instinct and at the same 
time to avoid such manifestations of it as are incompat-
ible with modern civilization is obviously to provide 
opportunity and encouragement for those of its natural 
exoressions that avoid this inconvenience. --There is a 
th~atrical element -- a half real, half symbolic quality--
in a great part of gang activity wh ich mak~s acting an 
instinctive method of expression. Theatricals meet 
very accurately both the night haunting procl·evi ties and 
the imaginative leanings of the gang, and are often used 
with sue cess in turning these to good account. 11 (1) 
(1) Lee: nPlay in Education11 , pp. 361-363. 
• 
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d. In Adults. 
That the dramatic urge is present 
in adults is evident by the large attendance at theatres 
and picture shows, and the constant attempts made to 
write drama, scenarios and novels • 
With the means at hand and the way 
for its reception already prepared would it not be a 
mistake to overlook drama as a teaching method available 
for use by the public school, the church and the commu-
nity? Its place in each follows • 
• 
• 
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VII. THE DRAMATIC W..~HOD IN THE SCHOOLROOM. 
A dramatic presentation of the lesson 
is a most effective means of revealing to the teacher 
errors and misconceptions which otherwise the children 
would carry away with them. So often the teacher is in 
doubt as to whether the pupils have grasped the explana-
tions given. By acting the thought lack of understanding 
can be corrected. 
1. Reading. 
Dramatization unifies the lesson and in-
sures an idea of the whole section read. The lesson 
ceases to be an exercise in recognizing and pronouncing 
isolated words. Introduction of the dramatic method 
greatly assists in securing expression. The pupil is 
furnished with a reason for clear enunciation and an in-
centive to find and reproduce the meaning of the words 
read. Ideas are made real through action; interest in 
the action secures attention. Thus words, phrases and 
clauses are made plain, enunciation is distinct, ex-
pression is improved, facts are revealed, attention is 
secured and the teacher knows what her class has received 
all through the simple meanS of acting out the 1 esson 
in reading. 
2. History and Literature. 
Not all incidents of history or selec-
• 
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tions of literature are subjects for dramatization. 
Some contain little action and others are so readily 
understood that they need no :further explanation. But 
there are many times when impersonation helps. It is 
difficult to fully appreciate the characters of long ago, 
to sympathize with their longings, their struggles, their 
ambitions and their deeds unless one takes the subjective 
.rather than the objective attitude toward them. It will 
be easier for the pupils to be gripped emotionally by 
the experience of these men of history and literature if 
their deeds are again performed, their postures assumed 
and their words uttered. 
The Francis Parker School (Chicago) is 
one of many schools where the dramatic interest of the 
pupils is successfully used as an aid in teaching histor.y. 
To quote the teacher of the fourth grade: "They play 
sculptor and make clay statuettes of their favorite gods 
and mould figures to illustrate a story. They model 
Mycenae in sand-pans, ruin it, cover it and become the 
excavators who bring its treasures to light again. They 
write prayers to Dionysus and stories such as they think 
Orpheus might have sung. They play Greek games and wear 
Greek costumes and are continually acting out stories 
or incidents wnich please them. To-day as heroes of 
Troy, they have a battle at recess time with wooden 
swords ani barrel covers. In class time, with prayers 
and dances and extempore song, they hold a Dionysiac 
festival. Again, half of them are Athenians and half of 
them Spartans in a war of words as to which city is more 
to be desired. Or they are freemen of Athens rep~ying 
spiritedly to the haughty Persian message." 
A child who reads or hears about people 
of pther countries gains little impression as to their 
customs or modes of 1 iv ing. But when he has donned a 
• 
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costume which he has helped to make and imitates the 
acts and habits of a person on the other side of the 
world the facts live for him and he realizes that such 
persons actually exist • 
3. Arithmetic. 
The failure to do correct work is largely 
due to a lack of understanding of the situation in which 
the numbers are used. For arithmetic is still largely 
taught as a disciplinary measure and is not related to 
the esperience of the child vrith his common daily problems. 
vVhy should any child care how many times seven will go 
in fifty-six? But let the class set up a store and cer-
tain pupils be allowed to serve as clerks, while others 
act as customers. Let the child have a definite sum of 
money with which to purchase chocolates, skates, shoes 
or a suit, then the abstract problem will seem real. In 
such situations the pupil will think of figures as having 
a meaning and pur-pose. Then "number work" will case to 
be a dreaded and uncertain task. 
4. Civics. 
In this day when girls as well as boys 
need the instruction that shall prepare for intelligent 
participation in the affairs of a democracy special 
stress should be placed on civics. How complicated seem 
the processes of legislation when studied from a book! 
How different when the material is dramatized! 
Take for illustration the involved steps 
• 
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of preparing, introducing and passing a bill. How m~ch 
more accurate will be the information received if the 
class is divided into the two houses, with their respec-
tive heads, if a member introduces the bill, if the other 
members are directed through the necessary steps of re-
ferring it to a committee, reading it, voting on it, 
passing it on to the next house, with all the debate and 
action involved! Such a process not only guarantees an 
interesting lesson but it relates the material to life 
and is definitely meeting a need. 
It is a well known fact that a large 
percent of the criminals and those persons who are a 
menace to society eome from the list of those who feel 
that they have been deprived by society of their rightful 
privileges and a fair chance. Especially is this the ease 
with tbe poor and the socially ostracized. 
This attitude usually begins in child-
hood through some unpleasant experience which brooded over 
and magnified produces a "delusion of persecution''. 
Many boys and girls, naturally shy and diffident, never 
have an opportunity to express themselves freely. Some 
of them under careful cultivation might exhibit sur-
prising possibilities ani unsuspected talents but hemmed 
in by conventions and hindered by self-distrust they 
become discouraged, embittered, ego-centric -- a loss to 
society and to themselves. 
• 
"When we see the many misfits all about 
us and see so many wearing out their energies in the 
wrong place with the resultant broken homes, despondency 
and menace to society, we are brought to realize even 
more fully that such mistakes of a life time could have 
been avoided if some one had understood and guided. Now, 
more than ever, upon the teacher and vocational counselors 
rest the greatest responsibility. Dramatics can accom-
plish much in this line by helping the youth to cultivate 
will and self-discipline as he stands and proves himself 
before his class-mates". (l) 
5. Patriotism. 
As a means of teaching patriotism drama-
tization can hardly be surpassed. Patriotism must be 
felt, it cannot be given by mere instruction. Saluting 
the flag, m~orizing patriotic sentiments or being able 
to recite the names of the presidents does not necessarily 
make one an American. It is difficult to make native 
born children sense the true meaning of freedom, even 
more so than the foreign born for the latter is able to 
appreciate contrasts. ~nough dramatizations all children 
may be given an appreciation of what their country has 
meant to its founders, its defenders and its citizens 
and wba t it should mean to them. 
Care needs to be used in the interpreta-
tion of certain historic facts, lest rebellion, disregard 
of law and party prejudice be taught instead of the £un-
damentaJ. truths .and passions which make for good 
citizenship. 
6. High School Dramatics. 
(1) Andrews: 
Many schools now have dramatic clubs 
Vocational and Moral Guidance ~hrough 
Drann tics. 
• 
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which present plays or institute pageants for graduation 
or other important occasions. The work is not the impromp-
tu demonstration of the classroom but a carefully coached, 
artistic attempt. 
Youth is a time of wistful yearning 
. 
and egoistic planning. The adolent thinks of himself as 
unlike any other person. He sees in himself unlimited 
possibilities. Knowledge is being poured in from all 
sides. He can consider but one thing at a time. One day 
he ~s going to be a doctor, the next an engineer, the 
third a discoverer, the fourth an aviator. The girl longs 
to be a princess and wear beautiful gowns, or be a nurse-
maid with dainty cap and apron, a movie star, or a for-
eign missionary. By means of dramatics all of these 
experiences may come to young people. By thus providing 
their imagination and cravings with definite satisfaction 
much dangerous day-dreaming and unhealthy musing is fore-
stalled. 
Not alone to the actors do the benefits 
of dramatics reach. But all who take part in the actual 
performance are but agents of the club and so of the 
school. It is a co-operative affair. In referring to 
-the presentation of dramatics within a class observed by 
him, Dr. Colin A. Scott says: 
nAs is easily seen the social force in 
each group ran out readily to the whole class, and tended 
to extend. itself to the rest of the school and to the 
home. Although there was not a direct recognition on the 
part of each group that they were working for the whole 
class, this was usually felt. ff (1} 
(1) Scott: Social Education. p. 127. 
Dramatics in the school, whether in 
classroom or assemble hall, appeal to pupils by the 
very nature of the activity. In addition they help 
train the faculty of appreciation and criticism, they 
develop initiative, ingenuity and resourcefulness; they 
tend to eradicate self-consciousness, they provide for 
co-operative effect without interfering with the re-
quirements of the curriculum. 
nrt (the school) is emphatically a social 
institution, and here, as in the home, the culture aim 
and the vocational aim are to be harmonized in a larger 
purpose; namely, to socialize the youth and to fit him 
to take his place in society and to render the best ser-
vice of which he is capable. He may be proficient in 
this or that study, he may be prepared to be a good citi-
zen, a gpod workman, or a successfUl practitioner in some 
profession, but this is not the end, for better than any 
Of' these things is to be a man or a woman in the fullest 
social sense ''. (1) 
Education dramatics in the schoolroom is 
a means to the above end. 
(1) Dutton: Social Phases of Education. 
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VIII. RELATIO N OF THE CHURCH TO SOCIAL PROGRESS. 
The church is the organized 
religious activity of society. In spite of the seeming 
materialistic attitude of the present generation man is 
fundamentally religious. The concept of religion is 
e.ssentially a social one. It is impossible, therefore, 
to plan a program of social education that does not take 
into consideration the church. 
The growth of industrialism with 
its accompanying socialistic tendencies has been a 
crucial time for the church. In the 1 ight of education 
superstition has been banished causing the church to 
lose much of her traditional authority. Her efforts 
have until recently been spent in an attempt to resume 
. her former position rather than in an effort to provide 
a program to meet changing conditions, the result being 
that only a comparatively small proportion o:f the p eople 
in any community attend church regularly. This does not 
necessarily mean that men have lost their religion. It 
·. 
only signifies that the church bas failed to interest 
people and to meet their needs. 
1. Religious Education. 
As the changing status of the home 
has thrown added work U1)0n the public school so has it 
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pJaced upon the church the responsibility for the re-
ligious education of the young. 
a. Its Function. 
By religious education is not meant 
a series of sermons, elaborate forms and ceremonies or 
assent to a creed. Neither does it mean the assumption 
of work that belongs to another field nor a multiplicity 
of non-essential organizations within the church. 
Religious Education means supple-
menting the work done by other educational factors; 
providing that type of .instruction which shall tend to 
inculcate ethical, moral and religious ideals; providing 
needful and acceptable acti viti es for the express ion of 
the forming principles. 
In other words the work of relig i ous 
education is to instruct and train those under its care 
so that moral impulses will be cultivated, ethical con-
sciousness quicken ed, social concepts accepted and the 
religious life normally developed. The church is recog-
nizing that she has a teaching as well as a preaching 
mission; that it is incumbent upon her to prepare children 
and adults to live in this worldas well as in the next. 
b. Method. 
To further her work she is attempt-
ing to put her schools on an educational basis, grading 
the Sunday school and introducing week-day schools of 
religious education. To assist in the former community 
training schools for teachers have been established 
and for the latter teachers with a normal or colle-
giate training are sought. 
2. Biblical Dramatization. 
As one means of effective instruc-
tion the church school has adopted the dramatic method, 
and its results may be seen in countless numbers of 
churches that are using it in their e.ducational program. 
The strength of its success lies in its appeal through-
out the entire age range. 
Biblical material lends itself 
particularly well to dramatization for many of the stories 
are full of action and striking situations which at the 
same time contain important truths. There is abundant 
material for use with both children and young people. 
For the children there are the stories of other children: 
the baby Moses, the child Samuel, tbe boy Joseph, the 
little lad with the lunch, David and Mephibosheth, the 
little Israeli tish maid in the house of Raama~~ the. 
Shepherd Psalm, the Good Samaritan and other similar ones. 
Dramatization with a child is a very 
simple matter. He delights to imitate. He can express 
himself in action long before and much more easily than 
in words. Nothing is impossible to him. He is akin to 
everything in the universe. He can as easily take the 
part of a snowflake, a tree or a lamb as of a child. 
a. In the Classroom. 
The method used is simple. The 
.. ·. 
teacher selects a story filled with dramatic action 
and within the understanding of the child. The story 
is carefully prepared so that in telling it the aharac-
ters and incidents stand out clearly. After the story 
has been told the children are allowed to "play" it • 
Before the action begins discussion takes place as to the 
number of scenes or pictures into which the story shall 
be divided; what action shall transpire in each scene, 
the characters represented, the places and properties 
decided upon. For example, in the story of J'oseph in 
search of his brothers the site of the home, the place 
where the brothers are assembled, the pit, the direc-
tion from which the caravan shall enter and the location 
of Egypt must be decided upon before the dramatization 
begins. 
The children are usually quite 
eager to decide upon the ones viho shall impersonate the 
characters. Sometimes the tactful guidance of the 
teacher is needed to direct the choice lest the bright, 
active child who responds quickly to the story and 
interprets a character exceptionally well shall always 
be given the leading parts. The aim of dramatization 
when used in the class period is education and every 
child's needs must be consid-ered. 
While most children delight in 
dramatization and are eager to have a part there are 
often a few who are too timid to select a pa rt much less 
to act one. Children of this nature should not be 
• 
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overlooked or left out of the story-play. They may be 
used in groups, in non-speaking parts as sheep, trees, 
door-ways. Thus the child will feel that he i s having 
a part and yet he will not be made to suffer from em-
barrassment and self-consciousness. Later it will be 
possible to persuade him to take minor parts, gradually 
he will lose some of his self-consciousness and will 
find in the dramatization a natural and enjoyable way 
of expressing the lesson. 
No memory work is necessary for 
the child is allowed to interpret the character or scene 
as it appeals to him. He needs little in the way of 
costume or properties. A crown made of cardboard and 
covered with gilt paper is sufficient to distinguish a 
king; a .fan.cy ribbon or glistening ornament indicates 
the princess; a chair can easily be converted into a 
chariot or throne; an ordinary stick answers the purpose 
of sword or spear. It is even possible to go through the 
entire scene without any properties, relying wholly on 
rmke-believe. As the child advances farther into the 
tell-me-a-story period the fairy tales of Grimm, 
Anderson ru1d the later writers furnish abundant stories 
that can be used to supplement the biblical dramatiza-
tions • 
b. On Special Days. 
Dramatizationsmay be given wider 
use than that of the classroom. They may be presented 
as a feature of a program for mother's meetings or as 
• 
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a section of any entertainment in which children have 
a part. Instead of spending the Children's Day or 
Christmas concert hour in permitting one child after 
another to mount the platform and recite a few lines of 
verse which no one understands the time may be used to 
greater advantage by having the children present a 
simple dramatization. For such an occasion careful 
preparation is necessary. Each child must be cast for 
the part he can do most acceptably. Simple costumes 
add to the effectiveness and rehearsals are necessary 
to insure smoothness. bven so, the child Should be 
allowed to interpret his ~art in a manner natural to 
himself and not be compelled to carry out the idea·. of 
an adult. 
c. With Older Boys and Girls. 
For the high school group and older 
young people there are equally good stories. Instead 
of giving them the story of David the shepherd boy, 
give them the story of David at the Cave of Adullam, 
in place of .the stories of children help them to know 
Nehemiah, with his patriotism and courage. Teach than 
to know the lessons to be found in the stories of 
Esther, Ruth, Miriam, Deborah, Gideon, the Ten Virgins, 
the Lost Coin, the Easter story and others. 
There are also the missionary 
stories which can easily be dramatized-. One should not 
attempt to portray the whole of a man's life but rather 
• 
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make a selection of some dramatic incident and have 
it presented. The lives of Livingston, Gordon, I~cKay, 
Moffatt, Ion Keith-Falconer, Judson, Carey, Morrison 
and Mary Sle ssor, furnish abundant material. The 
setting and any additional features necessary for dram-
atic -production can be readily added. 
To the group of young people in the 
age range from seventeento twenty··one can scarcely s~­
gest anything which will bring so generous a response 
as to propose a dramatic performance. There are the 
week-night plays given to raise money or for pure social 
purposes or the biblical and missionary plays used to 
form a definite part of the curriculum. The method of 
procedure is quite different from that employed with 
children. Young people are not asked to retell a story 
through dramatization or to give an imprompt~ perform-
ance. The play must be carefully worked out with 
scenes, lines and cues. There is an abundance of ma-
terial for social nights but very little biblical or 
missionary material ready for use. 
The biblical material must be ampli-
fied oftentimes with arrangement for the young people's 
chorus or orchestra, according to the theme. The 
story of Ruth seems to be the general favorite for 
presentation. This is doubtless due to its familiarity 
and the ease with which it is possible to arrange a 
dramatization. Scenes from the lives of Miriam, ~sther, 
Deborah, Daniel, Nehemiah, Gideon, Amos and a host of 
• 
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others offer equally valuable material. There is an 
unlimited number of stories and incidents which can be 
put into shape for dramatizations suitable for church 
use if the person to perform this work exists in the 
local church. If the pastor or director of religious 
educa.tion is familiar with the work of dramatization he 
may be able to guide a few of the young people into the 
preparation of such material. A young woman who has 
elected drama courses, at college can be of real assis-
tance to her home church in the matter for the under-
lying principles are the same and a biblical drama 
must follow the same technique as any other drama if 
it is to be a success. 
A dramatization with young people 
must be a work of art. It must be beautiful and worthy 
of careful work and preparation if it is to command the 
respect of the group producing it. The director should 
zmke his group feel that it must give to the audience 
something of beauty and value. That will not necessarily 
involve great expense of time or money but it will 
mean that careful thought has been given to every de-
tail. It is far easier to find the spirit and message 
of the story in a beautifully presented dramatization 
than in a poorly prepared slip-shod performance. It 
will be found, too, that the young people will respond 
more willingly and will work more diligently for a 
dramatization that they consider worthwhile. 
Not all boys and girls can be used 
• 
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in the cast but there are places for them to help 
nevertheless. In all plays certain properties are 
needed. Swords, spears, shields, shepherds' crooks, 
the manger and altar can be made by boys who have had 
manual training. Others can help in advertising. A 
boy in one school could not speak without stuttering 
yet he was as interested as any member of the cast in 
the presentation of a Bible story for he posessed un-
usual ability in lettering and drawing. He made posters 
for the store windows, decorated the blackboards in the 
classrooms with attractive notices ani in various ways 
furthered the publicity work. The girls can be used in 
chorus and group work, in decorating the stage and hall, 
in helping with the costumes, by decorating and dyeing, 
and in numerous ways on the night of the public per-
formance, if the director knows how to use others in-
stead of doing all the work herself. In this way the 
boys and girls who are too shy or unfitted to appear 
in the play can be made to feel that they have a part 
in tbe successful production of the play. 
There are many occasions when a 
dramatization or simple play may be used by young 
people to meet a given situation. This fact was well 
illustrated by a class of young women in a New England 
city church. It is the custom of this church to assign 
a nortion of the mid-week service once a month to a · 
J. 
class in . the Young People's Division. Each class puts 
on a twenty-minute program of its own choosing. The 
• 
• 
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December meeting was assigned to a class of girls 
i n the Senior Department. At first they thought it 
would seem an easy matter to arrange a program for the 
Friday evening preceding Christmas. Yet, when the 
class came to make their plans they faced the follow-
ing situation. A Christmas program had been arranged 
for the opening service of the department on Sunday; 
a Christmas sermon with accompanying Christmas music 
was to be the program for the Sunday morning church 
service; a Christmas pageant, "The Light of the World", 
was to be presented by church and school on Sunday 
evening. What could the c:Lass give on Friday evening 
that would be appropriate and yet not infringe on any 
otber service? The answer was a simple play dealing 
with the problems of a young woman facing the Christmas 
problem and the realization that came to her of her 
part in social progress. The play called for little 
scenery, few properties, simple costumes and brief 
rehearsals. Y~t the result was an attractive drama-
tization am every one present from the young people to 
the bishop were interested in the unusual Christmas 
message presented. It was a natural and effective way 
for the girls to render a service to their church • 
Summer camps find in dramatization 
an excellent program for Sunday afternoons. On the 
shores of a lake in New Hampshire the familiar story 
of the baby Moses was presented by a group of girls 
from a nearby camp. Particularly pleasing were the 
effects whi ch were possible in that natural setting. 
•• 
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Lovely indeed, was the princess as she came slowly 
down the hillside accompanied by her maidens in robes 
of varied colors, and bearing the gorgeous sunshades 
made of paper in the true Egyptian style, but made by 
the girls themselves, as likewise were the fans • 
The discovery of tbe ark, almost 
hidden by the flags in the edge of the pond, produced 
a real thrill for the beholders. Miriam, peering cau-
tiously out from the protecting trees was all a watch-
ful sister should be. 
Familiar as the story was to every 
person present it made a new impression through its 
unusual presentation. The lake, the hillside, the 
grove of trees, the quietness of the Sabbath afternoon 
in a secluded country district made a fit setting for 
the story as told in action by the girls. 
Dramatization need not be confined 
to Sunday presentation or to biblical or religious 
material. Humorous stories may be dramatized or given 
in pantomime for nstunt nightn or serve as an acceptable 
variation for the story hour or free period. 
In addition to the advantage accru-
{<> ing~the church from the enlistment of the young people 
in her cause, is the opportunity afforded to partially 
discharge her obligation to social progress. Through 
dramatization it is possible for the church to comple-
ment the school in teaching youth the value of co-opera-
ti~e effect, self-effacement, self-expression, creative 
• 
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work, right living, development of the possibilities 
at hand, adjustment to given situations and above all 
and embracing all--new ideals for society • 
• 
• 
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I X. Til]; COMJ\IDNITY AS AN EDUCATIVE FACTOR • 
The environment supplied by the 
· commu_ni ty plays an important role in the education of 
the individuals who compose it, not only during their 
early years but on into adulthood. While the cornmu-
nity lacks definite organization and does not subscribe 
to a specific program of activities, the customs, stan-
dards and social traditions are important factors. By 
their suggestion, unconscious influence and demand for 
constant adjustment a nd acceptance they become strong 
formative agents. Hence it is essential that the 
environmen t shall be wholesome and stimulating. The 
community must recognize and provide opportunity for 
the social impulses of its members; it must stress ex-
pression not suppression if it would contribute to 
education. 
1. Correlation of Individual Desire 
with Social Welfare. 
Every individual, be he child or 
adult, is anxious to secure for himself the greatest 
amount of happiness possible. In the pursuit of which 
he soon comes in conflict with custom, a type of con-
trol superimposed from without. The individual finds 
himself checked in h i s pleasure career, his object 
BOSTON UNiVERSITY 
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thwarted. Resistance follows and the individual is 
inclined to regard society with its controls as an 
enemy to his happiness. 
Yet, if there is to be harmony 
within the group there must be definite agencies of con-
trol. There is another kind--a self-imposed control, 
one which establishes general disp.ositions and more per-
manent inner tendencies. This type comes only through 
education. 
The ideal society invites expres-
sion of individuality rather than repression of it. 
The difficulty lies in being able to persuade the indi-
vidual of the truth of the assertion and to bring him 
to the point where he can see that his interests and 
the expression of his desires are essential to social 
harmony. The permanent progress of a group is not 
possible without the uplift of its members. 
The aim of education should be 
to inculcate sentiments centered about co-operative 
modes of social life, so that the individual's ambition 
may be socially directed and his personality charac-
terized by social traits. The result will be that the 
individual's desires and ideals of happiness for himself 
will be the outgrowth of his social education. He, in 
tum will contribute to the well-being and the ongoing 
of society by the success he shall achieve. 
The rapid developments of cities, 
the housing of large nu.mbers in small areas, the in-
crease of indus tries, the complex life of te-day tend 
• 
to crowd out hours for play and so hinder the work of 
socialization for play can arouse feelings that are 
powerful enought to cause one to forget the barriers 
of class • 
2. Public Recreation for Children. 
Boston led the way in 1868 by 
establishing the first public playground. Up to 1900 
only ten cities in the country had public playgrounds 
other than those attached to the schools and which :roo.de 
provision only for the period of the school year. 
The prirm.ry function of the play-
ground was to provide opportunity for children to play 
and to improve their health, by keeping them out of 
doors. Swings, see-saws, sand-boxes and slides were 
provided and from all directions the children arrived. 
Trouble followed the gathering of children from so many 
groups and the need for a director was apparent. Almost 
immediately courses of training were offered in schools 
and settlements for prospective leaders until at present 
there are over 4,000 supervised playgrounds and over 
9,000 professional leaders and s~pervisors in the 
United States. 
It was early discovered that the 
older children found the playground an equally attrac-
tive place. Group games, singing, rhythmic action and 
folk-dances were gradually introduced. Then followed 
the celebratiom for special days. 
It was an easy step into dramatics, 
and now it is becoming one of the most popular features. 
• 
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In 1916 sixty-one cities reported. dramatics as a part 
of their annual playground. activities. At first the 
presentations were very simple and. were given in the 
house. A few more courageous cities have attempted. out-
door dramatics. Nearly every playground. offers at least 
one pageant annually. 
Henry s. Curtis, former secretary 
of the Playground. Association of America, says: 
"In the social centers and. :field. houses dramatics are 
pearly always one of the most popular activities a nd. 
nearly all of them have one or two dramatic clubs which 
give entertainments at various times. This is not only 
good. training, as it makes life and. literature more real 
to t h e children, but it also furnishes an opportunity 
for wholesome entertainment to the community and. helps 
to make the soci al center independent of outside talent." 
Thus it is training the children and young people to 
develop their own possibilities and. to fi nd. more pleasure 
in co-operative recreation than in commercial amusement. 
Undirected. play tends to follqw 
already established. customs. Particularly is this true · 
of i mitative play. The child. moulds his play upon the 
cmtoms and acts of the persons in his envi ronment. If 
they are crude, coarse, unlettered. or unmannered, the 
child. 1 ~?-rns bad. h abits and. unwise standard. of judgment, 
thought and action. Hence the importance of directed. p lay. 
The dramatic i mpulse plays a large 
part in determining not only the present activities of 
children and youth, but futUre relationship and conduct. 
"Youth forever dreams its dreams, fashions its ideals 
of future manhood. and womanhood. and. recreates the world. 
• 
in rhythm and excitement of play of some sort. As the 
youth playeth so he fashioneth his future and that 
golden age of humanity · of which youth is forever dream-
ing. n · ( 1) 
The aim of t h e director on the 
playground should be to so guide active expression that 
social ideals together with en joyment and healthy satis-
faction of t h e dramatic imagination shall result. Through 
educational dramatics t h e playground director has one 
means to successful accomplishment of the a bove aim. 
3. The Adult's Need of Play. 
It is a common fallacy to think 
of play as confined to children and its use in an educa-
tional p rogram as adapted to the lower grades. Nothing 
is farth er from the truth. Play is natural to the adult 
and h is need of it is quite as great as that of a person 
of fe wer years. 
A study of primitive society 
i ndicates that everywhere play has been one of the acti-
vities of community life. The play motive bas varied in 
its mode of expression accordi ng to en vironment and man's 
development but it has been present from primi tive time. 
a. Play as Relaxation. 
" Play contributes to the social 
efficiency of t h e race. It breaks t he prosey humdrum now 
connected with maki ng a living. To the task of making a 
living it adds the joy of mak ing a life.. It provides 
the creative gladness now so often denied 'the work er in 
the shop where division of labor is so completely realized 
that it is only by a stretch of the imagination too 
diff icult :for him to make that he can see as a whole the 
(1) Gillins: The Sociology of Recreation. Am. J. of 
Soc. , May 1915. 
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thing of which he is the maker of only an infinitesimal 
part. It provides the means of an emotional 'spree n, 
otherwise to be had only by means of sexual orgies, 
drugs or alcohol1,i or by experiences which too often he 
cannot share, like those of art or religion. It re-
lieves fatigue, so frequent a phenomenon in our highly 
differentiaxed industry with its minute divisions of 
labor, concentrated attention and high speed. n (1) 
b. Play a Character-forming Agency. 
How, where and with whom his lei-
sure time is spent determines in a large measure the 
character of the i ndividual. Commercialized amusements 
a bound but in most of them the person who attends has no 
active part in the entertainment. He is but a spectator. 
His only response is an emotional one. 
A person who has spent the day at 
a desk or machine is not properly refreshed and re-created 
by sitting for t hree hours in a poorly ven tilated, 
crowded room watching others perform. Neither is his 
social nature fed. By being in a crowd he is not of it. 
He is alone unless he makes promiscuous acquaintances, 
as he is inclined to do if he is young, away from home 
or companionless. 
c. Play Provides Companionship. 
· One does not play alone, even in 
t h e solitary games n ow ao common with adults, an imagi-
nary partner is u nderstood. The interstimulation of 
i ndividuals or groups adds much to the emotional satis-
faction as, for exrunple, in combat games. Whether one 
actually participates or shares in the game through 
(1) Gillins: Poverty and Dependency. P• 594. 
• 
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imagination, as the spectator at a ball-game he is in-
fluenced by social stimulation. 
A game for a n adult is a means of 
social pleasure. But the results of such pleasures are 
far-reaching. The physical activities, the emotional 
satisfaction and the social intercourse should be such 
as to send a person back to work better fitted to 
a c.hieve sue cess. 
A form of recreation which meets 
all these needs of adult life is co-operative drama 
with its various possibilities. Percy MacKaye has well 
expressed the value of this newly resurrected art in the 
following workds: 
"Even in the commercialized wo~ld 
of amusement, what else is it often but the vague, 
lonely yearning to be a neighbor to someone, which draws 
rmny idle thousands from the hotels to the playhouses, 
and more working thousands from homes of the poor --
mothers with their children, boys with their chums, men 
with their cronies and swee thearts -- to crowd the dim 
lit caverns l'o f the movies ·· ? 
But none of these take part in --
none of these create the illusions of their amusements. 
There in the houses of commerce is no ritual; there is 
me rely a mute spectatorship, paid for to t hose who know 
and care n othing for that nudging, dumb aspiration to 
be come neighbors. But, with Communi ty Drama, there it 
is otherwise. There is participation; there is creative 
expression; there is neighborly ritual. For community 
drama is nothing else than the technique of neighborli-
ness -- the art parexcellence of resolving the estrange-
ment and conflict of social elements into harmony.n (1) 
(1) Ma.cKaye: Community Drama. p. 145. 
• 
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X. THE PAGEANT AND ITS POSSIBILITIES • 
In the minds of many the terms 
pageants, plays and dramatization are used interchange-
ably, whereas the meanings of the words greatly differ 
and their uses accordingly. Each has its place and 
can be satisfactorily and effectively used if its 
function is rightly understood. To avoid confusion the 
terms as correctly used to-day are here defined. 
1. Definitions. 
a. A Play. 
A play is a story so presented by 
action, dialogue and characterization as to arouse a 
desired emotional respnse on the part of the audience. 
It is built around one theme and observes the unity of 
action. It stimulates interest and holds the attention 
by its elements of surprise and suspense as well as by 
its emotional appeal. 
A play requires few actors, is 
given on a stage, usually indoors, with such scenery 
as the play requires. It may be simple or elaborate 
according to the object of the production. It is 
within the reach of any group far it can be given on 
a small stage or platform, with or without scenery, 
at little expense if desired and with the aid of few 
persons. It should please as well as instruct if it 
• 
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is to reach its highest possibilities, for Horace's 
Utile dulce still remains the best test of a play. 
b. A Dramatization. 
A dramatization is a story or 
incident put into the form of a play so that it may be 
acted. The emphasis is on interpretation by action 
rather than by narration. The emotional reaction 
coming as much from those who participate as from those 
who listen. The presentation may be impromptu or the 
result of careful training~ 
c. A Pageant. 
In popular usuage the word "pageant" 
is greatly overworked. It is applied to a large variety 
of entertainments from the dialogue and songs of cos-
tumed children t& the large community festival. As here 
used pageant means a dramatic representation of several 
scenes or one-act plays, called episodes, which deal 
with some community interest. The episodes are united 
into one harmonious whole, by prologues, music, dances 
and epilogues, rather than bound together by a definite 
plot. The choruses, processions, dances and tableaux 
are characteristic features providing continuity • 
2. A Means of Collective Effort. 
The pageant provides opportunity 
for many to take part in the performance, many more to 
help in preliminary work and it unites actors and 
• 
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audience by a common interest at the same time pro-
viding an acceptable entertainment. It is a conscious 
attempt to restore to the people a share in the crea-
tion and production of drama by rescuing it from the 
hands of professional entertainers. 
Hit is not only as a preserver of 
the rich traditions of the past, in which function 
pageantry has all the educative and social value it 
needs, but it is also a means whereby it may once more 
be learned that art brings pleasure into life exactly 
in proportion as the people are sharers in the process 
of its creation •••••••••••••• Its whole point lies in 
the fact that it is not, and cannot be, the work of a 
single individual. It is a co-operative art in which 
there is opportunity . for all to share according to the 
measure of their time and skill". (ll 
Davol ~riting on The Pageant as a 
Popular Form of Holiday Celebration, says: nThe 
pageant is a sort of municipal theatre, giving equal 
opportunity to all the community, not a troupe of 
strolling actors nor a dramatic organization, but an 
amalgamation of amateurs who serve without compensation, 
all ranks, creeds, ages and professions co-operate. 
Dreamers in the Fine Arts mix with practical men of 
affairs. The furore for dancing brings forward girls 
aplenty. The total number of participants in the 
Hud.son-Ful ton pageant was one hundred thousand. n 
As a SUIDin9.ry o·f the pageant I s 
value the same article ·gives the following: 
nA well conducted pageant is a 
rational and safe entertainment that every one may en-
joy. It provides outlet for dramatic talent, promotes 
civic pride, arouses wholesome competition, gives fa-
vorable advertisement ~broad, brings home old residents, 
knits together the divers strands of the varied popu-
lation, gives a wider outlook on the world and suggests 
new sources of power to hold one's own in the battle 
of progress". ( 2) 
(1) New England Magazine, September 1922. p. 342 
(2) Davol: The Pageant as a Popular ]1orm of Holiday 
Celebration. 
• 
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3. A Factor in Americanization. 
One of the great problems of 
to-day is the so-called Americanization problem; to so 
deal with the immigrant that he may make his contribu-
tion to his adopted country while receiving what she 
has to give him, to develop a loyalty to the new while 
retaining the love for his native land. The tendency 
of the foreigner who comes to this country unable to 
speak the EngliSh language is to seek others of his 
countrymen and so colonies of these foreign speaking 
people have easily developed. Assimilation is slow and 
exploitation easy; misunderstandingsas to laws, customs 
and language easily arise ending all too often in 
hatred and vindictiveness. 
a. Pageantry Intelligible to Everyone. 
A pageant depends largely upon 
action, costumes and scenic effects as means of trans-
mitting its message to the audience. The processions, 
the dances, the music, the tableaux, the costumes and 
the lighting effects are of far greater importance 
than the words spoken for they can be heard only by 
those nearest the platform and so little importance is 
attached to them • 
This was well demonstrated at the 
World's Sunday School Convention held at Tokio in 1920, 
- . 
where were assembled representatives from nearly every 
country en the globe. Before men and women who could 
not speak each others language, Professor H. Augustus 
• 
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Smith of Boston put on two gigantic pageants. The en-
thusiastic reception given them testified to the pleasure 
they had given the audience • . 
b. Opportunity for Foreigp 
Participation • 
In addition to being understood by 
all nationalities the pageant provides opportunity for 
the foreigners to make a worthwhile contribution through 
the use of their native dances, folk-songs and costumes. 
Not only children but men and women can be used. 
On the occasion of the celebration 
of the one hundredth anniversary of the birth of 
Elihu Burrill, the great peace advocate of another gen-
eration, there was given in New Britain, Connecticut, 
a splendid demonstration of the manner in which foreign-
born and native-born may share together in a day of 
civic rejoicing. Fourteen nationalities were represented 
on the general committee. Three thousand school 
children and four thousand foreign-born and native-born 
American citizens marched in the procession. Men and 
women from England, Germany, France, Poland, Denmark, 
Russia, China, Sweden, Scotland and the United States 
had prominent parts. Who can foretell the significa:ooe 
to that city of such a mingling of races on one of its 
:festal days? 
Others than those in the perform-
anc e can help by aiding in costume making, serving on 
committees and preparing the children for their parts. 
In the fall of 1922 a church in 
• 
Brooklyn wished to produce A Mother's Faith~ a drama-
ti zation of the finding of the baby Moses by the 
Princess. While the membership of the church is made 
up of representatives of aristocratic families the Sunday 
School has many foreigners on its roll. A number of 
these children were selected for parts in the dramatiza-
tion and their mothers asked to assist. 
An Assyrian woman wrapped the baby 
in real swaddling clothes, t wo other women from oriental 
countries planned the costumes of the maidens who accom-
panied the Princess. :riot content with tbat they came 
to the performance ani arranged the veils in true 
eastern style. A foreign girl did an oriental dance, 
a boy played a violin solo while other parts were taken 
by Armenian children. Under the excitement of a common 
aim race differences were forgotten and each made his 
own contribution to the same cause. 
c. Meaning of Special Days 1fude 
Clear Through Pageantry. 
Each of the patriotic days has 
its own significance and it can be passed on to the 
n ew comers in no more effective method than through 
dramatization and pageantry. The Signing of the Decla-
ration of Independence may be represented by a simple 
scene requiring only a few persons or it may be enlarged 
into a pageant with numerous episodes and made to in-
*Russell: Dramatized Bible Stories. 
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elude a large number of persons, both children and 
adults. Washington's birthday, Lincoln's birthday and 
Fourth of July can be treated in either of two ways: 
to recall the outstanding character or to emphasize the 
national crisis which is commemorated. Care must be 
taken, however, that the correct interpretation shall be 
given lest in teaching history we fail to teach patri-
otism. 
Dr. Dewey refers to a large festival 
play given by one of the public schools of Chicago, 
situated in a foreign district: nThe principal wrote 
and arranged a pageant Lllustrating the story of 
Columbus and the whole school took :rart in the acting. 
The story gave a simple outline of the life of Columbus. 
A few tableaux were added about some of the most 
striking events in pioneer history, arranged to bring 
out the fact that this country is a democracy. The 
children made their own costumes for the most part and 
all the dances they bad learned during the )lear in 
gymnasium were introduced. Thus the Whole exhibition 
presented a very good picture of the outline of our 
history and the spirit of the country, and at the same 
time offered an interesting summary of the year's work. 
Its value as a unifying influence in a foreign commu-
nity was considerable, for besides teaching the children 
something of the history of their new country, it gave 
the parents, who made up the audience, an opportunity 
to see what the school could do for their children and 
the neighborhood. The patriotic value of such exercises 
is greater than the daily flag salute or patriotic poe~ 
for the children understand what they are supposed to 
be enthusiastic about, as they see before them the 
things which naturally arouse patriotic emotions~. (1) 
For its Fourth of July celebration 
in 1912, Boston introduced a uni~ue departure in pag-
eantry in the production of ·Miss 1fuckay's Pageant of 
Patriots, a historical pageant of America.\: .. which deals 
(1) Dewey: Schools of To-morrow. p. 130 . 
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with the youth of American heroes. Five. hundred chil-
dren from the foreign sections of the city took part in 
it. The unique thing being that the characters portrayed 
were as a whole of the same age of the child taking the 
part. There were represented not Gen eral George 
Washington, but the boy George Washington; not the noted 
Benjamin Franklin but the boy flying his kite. There 
was also young Daniel Boone in an encounter with the 
Indians and other well-known characters. 
It was clearly shown that true· patri-
otism consists not in noise and cheers but in service to 
the nation through service by the individual to his 
community for it was evidence that the great men of t h e 
past succeeded by making the most of their own possi-
bilities in the environment where they were, that their 
time was spent not in dreaming dreams and wishing for 
other worlds to conquer but in fighting the obstacles 
whi ch confronted them at the time. 
So it is that drama in its various 
forms is being found to be a most excellent method of 
providing the strangers from other shores who have 
come to mak e this land their home, a n . idea of t he 
meaning of democracy and the ideals of c i tizenship. For 
not only must the foreigner work with the native-born, 
live with him, study with him but he must do more, he 
must play with him. "Under the excitement of common 
play we shall forget that they are. nfore~gners" and 
see i n them fellowmen. Under the lmpulslon of the 
same common activities and pleasures they will cease 
to feel that we are snobs. Here we have one of the 
most powerful agencies of "Americanizationn in a real 
sense. Here is an agency to secure more effectively 
tbat unity of thought, feeling and purpose which will 
make us a strongly united people." (1) 
(1) Gillins: Poverty and Dependence. p. 596. 
XI. R.BX!REAT ION IN RURAL DISTRICTS. 
It is frequently said that the 
Americans are pleasure mad but it must be admitted 
that the inhabitants o:f the rural districts have little 
opportunity to gratify such madness. The city-dri:ft 
tendencies have robbed the rural sections o:f many of 
its young people and o:f most o:f its natural leaders. 
Those who remain are absorbed with the tremendous under-
taking o :f making a living ani laying up something for 
a rainy day, to do so requires all o:f their time. 
The farmer :frowns upon the natural 
desire o :f young people for social gatherings and hours 
:for recreation. He sees no need of community centers 
with group games and out-door activities when the work 
o:f the farm provides ample exercise in the open. He 
fails to recognize the effective values of play and sees 
in it only waste of time. 
Such social gatherings as do occur 
are often of a trivial sort, wasteful and unsatisfactory. 
The result is that the young people are :forced to go 
outside the community to find the association, excitement 
and pleasure which their developing social nature demand. 
Even then the recreationthEU:finds is that provided by 
commercial interests andtheirpart is only that of an 
onlooker. 
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Such a condition reacts unfavor-
ably for the community for the young people are 1 earning 
to think of the farm as a place of work -- necessary 
drudgery ani the city as the place of pleasure and 
desirable habitation, so that naturally discontent and 
longing to leave the farm follow. If, on the contrary, 
the young people could find pleasure within the commu-
nity how different would be their attitude toward. the 
I 
farm! 
Much discussion is heard to-day 
about the economic needs of the rural sections, but 
equal, if not greater stress should be placed on tbe 
social needs. People will not continue to live in a 
place where they are deprived of all social enjoyment 
and. recreational opportunities. 
npeo:ple have always been drawn 
into an association because of their need of emotional 
satisfaction. Social grouping has never been exclu-
sively for economic well being or physical protection. 
There have always been emotional results springing from 
the togetherness of the people that have held them in 
association just as certainly as have gain or safety. 
Any environment or locality that does not furnish a 
considerable quantity of emotional satisfactions that 
can be commonly enjoyed lacks a prerequisite of social 
wholesomeness. n (1) ' 
Tested by the above statement the 
rural sections are found to be sadly wanting and in 
grave daLger. Yet the problem is not as hopeless as it 
seems. In every community are to be found persons 
who possess some traits of social leader-
( 1) Groves: The Rural Mind and Social Welfare. :P• 146. 
ship. If they can be made to see the need for re-
creation which shall not depend wholly on outside 
ag.encies but can be developed by the people themselves 
they will be making an invaluable contribution to the 
community. 
1. Adaptability of Dramatics to Rural Conditions. 
Dramatics are particularly adapted 
to rural situations. Young people there as everywhere 
delight to produce plays. Starved for opportunities 
to give full play to the dramatic craving they welcome 
the work preliminary to a play. The rehearsals fonn 
additional social gatherings. The interest of the 
whole community is aroused by borrowing costumes and 
properties for the well stocked attics will supply 
everything needed. Thus the whole commm1ity will be 
united in one form of interesting and wholesome play. 
The organization of Community ~rama in rural districts 
will of course bring with it problems of its own, but 
it has been successfully accomplished in numerous 
instances. 
An interesting experiment is being 
made by the North Dakota Agricultural College at Fargo, 
to carry the little Theatre Idea into the rural commu-
nity; to make a centre of activity for the people of 
the country side. E. G. Arnold, tbe founder of the 
Little Country Theatre, has adopted the (_pOlicy of making 
the theatre a "sociological experiment stationn. Every 
one of tl~ several hundred students at the college are 
• 
• 
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supposed to have some actual participation in actual 
theatrical experiments so as to be able to encourage 
and establish an interest in local dramatics in the 
communities in which they later live • 
"The object of the Little Countly 
Theatre is to produce s~ch plays as can be easily 
staged in the country school, the village hall, or any 
place wbere country people assemble for social activity. 
$ibce North Dakota has a large population of f oreign 
people, nationality programs, plays, folk-songs and 
music will be given frequently. n (1) 
One fall t he writer found herself 
quite unexpectedly forced to spend six months in an 
isolated ru.ral community, twelve miles from the near-
est railroad sta t ion. In the town were t h ree churches, 
an Episcopalian, a Catholoic and a Congregational, and 
all closed. The Catholic had mass two or three times 
a year, the Ep iscopalian had services during the 
summer months only, while the Congregational had been 
closed and without a minister for over a year. A 
grange, supported ·by a veJ:Y few and attended by almost 
non e of the young people was the only e xisting organi-
zation, yet in the comn1unity was an unusually large 
number of young people. 
Coming directly from the city the 
situation was a novel and not al t oget he r attractive one 
for the writer. I t did not take long to discover tba t 
there was considerable talent i n the town, a desire 
for social activities and a willingness to help if 
only someone would make suggestions and take the lead. 
Because of its central location and availability the 
(1) Rural Theatricals: Experiment of a Western 
Agricultural Colle ge, The Survey, July 18, 1914 . 
• 
• 
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Congregational church was opened a rrl made the centre 
of the community life, though the activities were not 
sectarian. There was no preacher but a gathering was 
held every Sunday at which time there was singing, 
stories, talks and fellowship. The piano :was a large 
factor in the experiment. A few good voices were found 
and a choir organized. This necessitated rehearsals 
which served as a mid-week social activity. At first 
only hymns were attempted but later anthems and carols 
followed. 
Every Wedne sday a social gathering 
was held. On one Wefu1esday everybody came for the wo-
men provided supper. On the alternate Wednesday the 
affair was arranged for the young people but no one was 
refused afunission. Conditions ruled out dancing as a 
feature of t h e program--there was not room, facilities 
or provision for all to participate, group games were 
used instead. At the first social it was discovered 
that all the games knOMl to the group and commonly 
indulged in were those based upon the fact of sex, such 
as " Post-office", num·bers, "winkum11 ani various kinds 
of forfeits all involving physical contact. Group games 
of another character were introduced and substituted 
and proved to be equally enjoyable, showing that the 
young people did not deliberately select the unwhole-
some t ype of games but were playing the only ones they 
knew. 
• 
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The feature which most closely 
united the group and provoked the greatest interest 
was the i ntroduction of dramatics. The first one was 
a simple one act play, including both young people 
and adults. The rehearsals were made occasions for 
social gatherings; not only the members of the cast but 
the wives, husbands and sweethearts indirectly associ-
ated were also allowed to attend and a social hour 
followed rehearsals. 
No sooner was one present ation 
finished than a demand for another arose. So on 
t hrough the weeks dramatizatio ns simple or involved 
were in process of rehearsal and present ation. The aim 
and nature of the production were varied to guard 
against monotony and decrease of interest. 
There was no expense involved for 
t h ere were no funds from which to draw. All properties, 
s cenery and costumes had to be manuf'actured by the 
people themselves for the re was no store within t welve 
miles save t h e little general store with its limited 
s~P.ly. The very need served to increase initiative, 
creative skill, i ngenuity i n planning and co-operation 
in production. The result was an awakened community 
with everybody i nterested. Whw lesome recreation 
was substituted by the young peo ple for the drives to 
neighboring towns to country dances with all that 
usually accompanies s uch gatherings. What was done in 
this outlying rural district on a small scale could be 
effectively enlarged and made a piece of constructive 
• 
• 
- 73-
work for any district if some one person would dem-
onstrate to the rural population the enjoyment to be 
secured through organized dramatics. 
The aim, though not stated to the 
I 
people, would in the minds of the leaders be to make 
socially. efficient men and women out of present day 
children ani youth and through dramatization to help 
train them in social relationships and obligations that 
they may become not individual self-seekers but members 
of a real social community whether it be rural or 
urban. 
2. Agricultural Fairs. 
Who has not seen the . groups at the 
agricultural fairs wandering aimlessly about looking 
for means of e ntertainment? In lieu of anything better 
they congregate in front of the nAfrican dodgerll or 
shooting galleries, ride on the merry-go-round or . drift 
into t he dance halls. The desire is to have a good time 
but the result is frequently waste of time and trying 
to the i ndividual. 
Vfuat is better t han a gigantic 
pageant . to arouse interest, stimulate enthusiasm, furnish 
wholesome entertainment for a part of the day and pro-
vide congenial companionship? Its preparation will 
demand t h e thought a nd time of many and bind them to-
gether by unity of purpose and common desire. The 
actual presentation will provide a few enjoyable hours 
of entertainment, satisfying the same needs as the 
,.. 
• 
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nAfrican dodger" attempts, but with wbat a difference! 
Professor A. M. Drummond of 
Cornell introduced community drama at the state fair in 
1919. So worthwhile did the management consider the 
project that they i nvested $1, 200 in its preparation. 
Not only was th e presentation a delight to the onlookers 
but it was also a demonstration of What could be accom-
plished with little equipment for the scenery was so 
simple tba t t h e experiment could be produced in an 
average community. 
There has been some discussion as 
to whether the rlii:"al theatre should attempt to be delib-
erately agricultural in its select ion of plays. Mr. 
Drummond is opposed to this, taking the view t hat t h e 
human i n terest and consideration s of art alone s hould 
determine the choice. _~ Repertory during the fair week 
i ncluded Lor.e Gale's, The l'Teighbors, W. B . Yeats', 
The Pot o' Broth, Lady Gregory's, The Workhouse Ward 
and Alfred Sutro's, The Bracelet. 
" What then, is t he psychology of 
this new application of the art of the t heatre to 
social service? What spiritual change does this n ew 
meth od of social s_cience achi eve, or seek to achieve , 
in community l i fe? This: to construct and make perma-
nent fresh channels for social consciousn ess; to con-
vert tbe mentality of competition into t he mentality of 
co-operation; to create in every home community habits 
of t h e social mind." (1) 
In Preston, England, for a whole 
week in Sep tember, 1922, the Trade Guild celebrated its 
anniversary with pageants, parades and other dramatic 
features. Thousands of persons from the working man to 
(1) t~cKaye: Community Drama. p. 29. 
• 
the 1ffiyor and 1fuyoress, Lord Derby and Lord Stanley, 
participated. Everyone for miles around was interested. 
The factory workers from Manchester, unable to be pre-
sent for the daytime celebrations, appeard after their 
days work to witness the decorations, the lighting 
effects and the evening exhibitions. Then at a late hour 
began the return walk home, reaching the factory only in 
time to begin another days work, yet thrilled and in-
spired by what they had beheld. 
How great was the influence of 
the Guild celebration by its dramatic appeals was re-
vealed on the Monday following the close of the anniver-
. sary, when, according to custom, the sheriff held court 
to. deal with the persons arrested during the past week 
for drunkeness, disorderly conduct or other offenses it 
was discovered that nota case was on record. No arrest 
had been made during the week, an almost unheard of 
event. As a mornento of the occasion the sheriff was 
presented with a pair of white gloves and a record of 
such an unusual occurrence was entered on the books.* 
Dramatic presentations with their 
appeal to beaut,y, desire, co-operation and service to the 
community had done what law and prohibition had failed 
to accomplish. 
* The Preston (England) Guardian, September 7-14. 
• 
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XII • SUM1ffiRY AND CONCLUSION. 
It behooves society to take 
stock of and to resent the terrible waste· of life, 
the misdirection of energy and the hectic striving 
after false ideals t hat everywhere confronts one. 
The solution of the problem is in the hands of the 
educators for according to Ward, 11 Educat ion is the 
mai n agency for the realization of social ideals. n 
The situation demands a system 
of education that shall give the i ndividual the 
greatest personal advantage consistent with the pro-
gress of society. The i n dividual must be prepared 
to fit into the great social order • . He must be con-
vinced that the :path to greatest personal happiness 
is found by putting forth his best eff orts through 
participation in activities that shall make a vital 
and significant contribution to the greater life of 
society. 
Such is the aim of social educa-
tion. To its accomplishment all instruction, disci-
pline and training must be directed. The school will 
continue to be the organized and specialized institu-
tion of education, but the new :p rogram will recognize 
all social contacts as contributing factors to the 
• 
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process of education. To that end the work of the 
church, of the community and of all indirect factors 
of education must be correlated with that of the 
public school • 
Social progress will demand ad-
justments and advance in its ways of imparting 
information. It will seek the methods that with the 
greatest conservation of time and effort will best 
accomplish its end, while at the same time enabling 
the pupil to find enjoyment in the subjects pursued. 
One of the methods which will be 
increasingly used is the dramatic method. Its 
advantages are obvious. It is adapted to use in 
schoolroom, church and community; its appeal is uni-
versal; its use brings both pleasure and profit; it 
can be used with large or small groups; it is capa ble 
of providing instruction along lines of personal 
achievement and of social control. 
The value to the individual in the 
use of drama in any of its forms lies in its power to 
help him organize his thinking, strengthen his memory, 
visualize clearly, develop his imagination construc-
tively, find a spontaneous interest in his work, form 
health habits, learn the value of money, gain self-
confidence, develop his personality and produce joy 
in daily living while learning the lessons assigned 
by the teacher. 
The outstanding social fact taught 
• 
• 
"!!':.78-. 
by the dramatic method is that real social progress 
depends upon collective effort. Other significant 
truths that should be learned early in life are a 
realization of the relation existing between the world 
of the individual and that of his fellowmen, and under-
standing of the needs of others, the need of a sympa-
thetic imagination, personal responsibility and group 
participation. 
In the tremen dous task of making 
socially-minded citizens out of ordinary boys and 
g irls t he educators will find i n drama an ally of 
inestimable power. The work of social education will 
be simplified and the results more qukkly apparent 
if school, church ar.d community make wise use of 
drama -- that educative factor, which do~l through 
the ages, has exerted an untold influence for good or 
evil according to the directing force which has 
manipulated it • 
• 
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COMPREHE.NS IVE SUJVIMARY. 
1. The world of human society is changing due as 
much to the development of the social mind as to response 
to physical conditions. 
2. Reconstruction of its educational system is 
necessary for a progressive society. 
3. The responsibility for p roviding social ideals 
is the task of education. 
4. Complete development of the individual rather 
than acquisition of knowledge is the object of social 
education. It will aim to prepare the child for life by 
teaching him to live completely -- physically, mentally, 
socially ani morally. 
5. The school will continue to be the special 
institution of education but all other educative factors, 
as t he church and the community must co-operate. There 
can be no complete separation of function. 
6. Th e basis for social security, however, is 
in t he hands of the educators for their influence over 
the child is more direct and longer continued than that 
of any other agency. 
7. All curriculum material, principles of disci-
pline and methods of i nstruction must tend to one end---
socia:J...iz i ng the child .• . 
8 . The realization of t he social ideal depends 
quite as much upon wholesome play as upon work. Social 
education recognizes avocations as well as vocations as 
a n ecessary part of its program. 
9. Joy in dramatic expression is universal. 
10. Educational ele ments i n dr ama were recognized 
and advantageously used by early races • 
11. Education is attempting to resume her ri ghts 
to drama as a means of i mparting knowledge ani instilling 
social a nd moral principles. 
12. Impromptu drama t ics in the lower grades of 
the public school can make clear the me~ing of ~h~ 
assignment in history, literature, read1n9 a~d c1v1cs, 
while in addition e xpressive speech and d1st1nct enun-
ciation can be fos t ered ru1d atten tion secured. 
• 
i 
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13. Dramatizations in the church school will 
serve the same purpose as in the public school and in 
addition may be used as special features on programs 
for public presentation. 
14. Dramatics form a favorite activity for groups 
on the playground • 
15. Drama has a special appeal for middle ani latter 
adolescents, and may be acceptably substituted for anti-
social activities. 
16. Dramatics displace longing with action and 
render virtue real through expression. 
17. Through dramatic interpretation the child 
learns to know himself, his world and to live properly 
in social relationship. 
18. The community finds in pageantry, a recently 
resurrected form of drama, a means to unify interests 
and harmonize groups. 
19. Americanization can be aided by simple dramatic 
presentations by children and by large community pro due-
tions requiring both children and adults. 
20. Pageants by the introduction of native dances, 
songs and costumes, afford opportunity for participation 
by non-English speaking persons. 
21. Dramatics can be used to further recreational 
activities for persons in rural sections. 
22. The preliminary worlc which accompanies every 
large-scale dramatic performance requires the services of 
many persons not in the cast. The lighting facilities 
cballenge the skill of the inventive genius, the creation 
of costwnes demands prnctical fingers and artistic de-
signers, the properties furnish employment for the 
persons trained in manual arts. 
23. As a factor in social education drama will prove 
a most effective means of inculcating ideals and teaching 
the individual to recognize and accept the principles 
necessary for social progress • 
24. Aids to personal development secured through 
dramatizations: 
Self-activity promoted. 
Waste effort eliminated. 
Necessary discipline furnished. 
• 
25. 
• 
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Inner yearnings satisfied bw physical activity. 
Unhealthy day-dreaming prevented. 
Spontaneous speech and action induced. 
Emotions regulated and educated. 
Cultural instincts created. 
Natural means of expression provided. 
Jnformation made intelligible. 
Interest in associ a ted sub·j ects stimulated • 
Social lessons learned through dramatization: 
Social ideals generated. 
Community interests advanced. 
Social contacts made possible. 
Proper attitudes cultivated. 
Co-operation and justice encouraged. 
Character-building recreation furnished. 
Anti-social conduct inhibited. 
Harmony, happiness and pr ogress promoted • 
• 
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